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Abstract 

The purpose of this study is to examine reading habit of Senior High School students and its relation to the development of literacy. This study is descriptive quantitative research. The instruments of collecting the data were observation, documentation and questionnaire. The source of the data was the students of XI Grade in SMU IMMANUEL Medan in 2017/2018 academic year, and the existing reading material used today. This study found Senior High School Students have positive view toward reading, all of them agree that reading is important for their future. They were also aware with the importance of English as the lingua franca to communicate in the 21st century. Unfortunately, English learning process in SMU IMMANUEL is still using traditional process. The teacher is teaching for the test, the students see English as a set of complicated rules to memorize. Reading material in the current text book is read by translated word by word and never discussed their reading, as a means to learn English. It is also found that number of books in School Library is not directly correlated with the improvement of literacy rate; it is the teachers who have biggest impact toward student’s literacy rate. These students spent hours to read articles in English through digital social media but they do not consider this as ‘good reading’ since it is not school-related material. The study concluded that adolescent students’ literacy rate will improve if the school provide sufficient time and place for students to read their preferred material. 
Keywords:  students, reading, literacy, study, English, material.
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1. Introduction

 In 2015, World Economic Forum ( WEF ) released a report on the skills that must be mastered to face the 21st century. The skills are literacy, competence and character. This WEF document then encourages literacy to become a national issue in Indonesia [1]. The government of Indonesia through the education and culture ministry, started to change the literacy focus. The literacy is not about the ability to read (in term of decoding words), ability to write and to count anymore but literacy in 21st century is  about ability to comprehend the content of the reading materials, to write a logical argument,  to think critically and to use high order thinking skills to solve problem.  This goal is in line with the definition of literacy on international surveys such as PISA and PIAAC. 

  On July 2015, Peraturan menteri pendidikan dan kebudayaan (permendikbud) number 23 of  2015 is published. This regulation concerns about character building. One of the mandatory activities listed on the regulation is reading for 15 minutes of non-textboos every day in school, in other words, the government want to improve literacy with schools as the starting point. The implementation of literacy activities in school is divided into three stages, namely: habituation, development, and learning process. The principles of reading activity in the literacy movement are described as the following: The teacher sets a 15-minute reading time every day. School may put 15 minutes reading time at the beginning, middle or the end of school hour, depending on the schedule and condition of each school. 

Literacy and reading, although these two terms closely related, are not synonymous. Reading is a verb; it suggests decoding the script, facial expressions, signs etc. Whereas "literacy" implies a person who can read, write, speak, listen, and calculate well to solve problem as in [2].   Reading is an activity in literacy; it is also a complex process.  To read critically, means a learner need to ask “How does it come to have a particular meaning (and not some other)?”. It is important to acknowledge that different texts and social contexts (reading for whom, with what purpose) require different reading skills stated by [3] 

 Two years after School Literacy Movement initiation, the reading culture is still not visible yet in most school.  Although the government provides the funds to buy books and organize many literary events to promote literacy, the expected result still far beyond the horizon.  A literate high School student is expected to have the ability to comprehend the content or ideas from a written text, they should be able to think and express their opinion whether they agree or disagree to the idea or concept conveyed by the writer of the text as in [2]. 

Unfortunately, so many high school students struggle with learning the concept of content; they do not understand what they read in text, stated by [4].  Reference [2] stated that in foreign language teaching, the major concern should not [emphasis added] in language structures but on language function or thinking process that affects social and cognitive development. She also defined language structures such as words, phrases, sentences, syntax, morphemes and so on, are only the surface forms of a language, while language function is the deep part of language which represents thinking, problem solving and planning according to cultural and social norms. How a person use language in communication is always a mirror of how a person learns concepts.  
Reference [4] argued that increase in language function increase literacy; so if becoming literate is the goal of an educated society, then learning to think is paramount. It would be counterintuitive to teach a person the product of literacy in a way that is different than a way a person thinks.   

According to [5] learning of a language is an emotional experience, and the feelings that learning process evokes will have a crucial effect on the success or the failure of the learning. The first text is focused on the language structure, followed by close questions (only have one correct answer) whereas the second text is focused on language function; to communicate a message and to shape the reader thinking.     

 Language rules describe the language and learning about the language rules does not necessarily provide the tools for teaching a person to speak, read, think, write, listen and calculate with the target language [2].  According to [5] a person have the language competence when he/she knows when to speak, when not to speak, what to talk about, with whom, when, where, in what manner, but a person who is able to formulating grammatically correct sentence is not automatically become a competent language user.      

21st century learners need to read effectively, they need to think critically, communicatively and collaboratively to solve any problem they encounter in life [1]. The school literacy movement is a great entry point to build literacy skill amongst the students. Reading should become a culture we grow continuously, not just to improve our literacy index and reading rating in international scale but the most important thing is to be a literate citizen.
2. Method
 The research design for the current study was descriptive quantitative. The data of this study was the subject answer to the questionnaire related to their reading habit, the data obtained from the total sampling of XI grade students (N=91) in SMU IMMANUEL Medan, 76 students has responded to the questionnaires (83% of response rate), the researcher had choose XI grade students for their representativeness of total population in that particular private senior high school.
  The questionnaire was taken from [6].  The questionnaire include two questions methods, selection methods, where the respondent need to select among a set of given answer and  supply method, where the respondent need to fill in the blank or write a short answer ; the resulting data were then tabulated  and analyzed.  
3.Results
 1. The students clearly understand the importance of reading for their future. To the question: “do you think reading is important for your future?” all of them answer with a ‘yes’. Many subjects wrote that reading is paramount for the success in the future, others wrote reading will open their mind and they are able to learn from other people experiences through reading.  
2. 75% of students feel they are not a good reader, even those who really read good books in English also feel they are not a good reader. Some of the common reason for this perception was that they are only reading books that they like, and they also said they are not a good reader because they read only once a while, not having a regular time to read and some of them think that they are not a good reader because they fell sleepy and bored every time they try to read.  Only 21% students have a confidence to say that they are a good reader. According to this group, they are a good reader because they can usually remember what they have just read, they can retell the story, and they choose to read whenever they have a spare time.
3. To determine their ability to read in English, the question was: ‘can you read books in English? If your answer is yes please mention the title of the books that you have read’. Students who answer with no was categorized as ‘poor’, students who answer with yes but fail to provide titles of the books was categorized as ‘intermediate’, and students who answer with yes and also provide titles of the books was categorized as good. Students who categorized good and intermediate reader are 45% in total and students who categorized as poor reader are 41% in total. 11 students choose to leave the question unanswered. 
4. The top ten of preferred genres amongst the students are: Adventure, comic books, information books, humor, horror, mystery, true story, picture Book, romance and teen problems. These genres hardly exist in English reading material which is used by the students.
5. The reading section in the English course book which is used by the students today filled with stories of various genres, the texts are grammatically sequenced, the dialogue is far from “real” and the topic is not really related to the life of the students who read it.   
6. The first thing which attract the students to open and read a book is an interesting title and book cover, a good summary at the back cover also become an important point for the students, books from best seller list, Books of particular kinds (true story, biography, novel, etc.), Books that have been made into movies and also the length of the book. Interestingly, 7% of the students stated they will pick a book that they have heard before. It means the reading material given to them should include reading suggestion section, so the students can have more information about good book which is appropriate for them.  
7. It is clear the students have time to read their timeline in social media. They also like to spend time and make effort to memorize song lyrics; they also read novels and comic books. This result showed that these students actually read, and they read variety of things, from on line readings to paper based reading like newspaper. But it seems this kind of readings are not considered educative or a waste of time ( personal experience), and these students too feel that reading things on social media or song lyric or comic etc. is not really ‘reading’ because it is not ‘school-related’. This misconception about ‘reading’ surely needs to be addressed further.   
8.  It is found that 44% of the students read for 11-30 minutes. So if the school is really want to nurture the reading habit, the school should provide a sufficient time and place for the students to do their reading. In short, to make them become a good reader, give them more reading practices. 
9.  To improve the literacy culture within their environment, the school should be more supportive by providing the time and place for the students to read. After the time and place is provided, the availability of reading material itself needs to address properly.
10. There were 89% of students who rarely or never borrow books from their school/ town library. When the researcher asked the students about their reluctance to borrow books from the library, the students said that books in the library mostly are old classic books. They don’t really like the genres and they feel they don’t have time to read. Their school assignments, and extra lessons every day from Monday to Saturday has taking up a huge portion of their time. They rather sleep or playing with their mobiles than read a book. Interestingly, when asked about reading in general, 42% of students said that reading is fun 

11. 24% of students also agreed reading is fun although they too considered about the topic of that particular book. If they like the story, or if the topic is really in their interest, the reading is fun for them. Every person have different interest, of course it’s not possible to accommodate every interest of the students, but the authority in the school can try and negotiate a satisfactory compromise.

4.
Discussion


Motivation to read can be defined as the likelihood of engaging in reading or choosing to read as in [7]. In keeping with this perspective, engaged readers are intrinsically motivated to read for a variety of personal goals. Therefore, promoting intrinsic motivation to read should be given a high priority in the reading curriculum. Students are motivated to read when the reading tasks and activities are relevant to their lives. When students make connections between the material they are reading and their lives, they become more involved and engaged in comprehending text [8].  


Motivation to read and reading achievement are higher when the classroom environment is rich in reading materials and includes books from an array of genres and text types, magazines, the Internet, resource materials, and real-life documents [7]. But Researchers and educators caution that although having many books in the classroom library is essential, it is not sufficient for improving reading motivation or achievement [9]. This is in line with the researcher findings, at point 10 of the result, 89% students rarely or never borrows books from school library.  


Access to books also implies that teachers should invite children to read by raising interest and curiosity about books and other materials. The teacher may have a book-promoting session, where she/he does a quick sharing about new books. Doing so will significantly increase the number of books that students know about, and students are far more likely to choose a book that they know something about (point 6 at the result section).


The students need plenty opportunities to read. According to Ref. [7], one source of students’ lack of motivation to read can be traced to an insufficient amount of time spent reading in classrooms. Classrooms where students have ample opportunities to engage in sustained reading provide the necessary foundation that is essential.  


Students are motivated to read when they have opportunities to make choices about what they read and how they engage in and complete literacy tasks. In a recent study, students who were allowed to choose their homework assignment from a number of acceptable options reported higher intrinsic motivation, felt more competent, and performed better on unit assessments than students who were assigned homework as in [10]. The researchers concluded that providing choices is an effective way to support the development of intrinsic motivation. 


Struggling readers often make poor choices about texts to read for pleasure, most often selecting books that are too difficult. These students need help in learning how to choose appropriate reading materials [9].   Teachers can support these students by selecting four or five books related to the students’ interest that are at the appropriate reading level and letting these students select which of these books they want to read. This is called bounded choice because students still get to choose what they want to read; however, the range of materials is narrowed to text at the appropriate reading level.


One feature of effective reading instruction is offering reading tasks and activities that advance, rather than overwhelm, the reader. If the text is too difficult, the reader is more likely to give up. On the other hand, if the text is too easy, the reader is more likely to become bored. The most motivating reading tasks and activities are moderately challenging, requiring the student to put forth some effort—but with effort comes some level of success. Success with challenging reading tasks provides students with evidence of accomplishment, resulting in increased feelings of competence and increased motivation [2]
When students are searching the classroom library shelves for something to read, they often can’t find a book of interest because the shelves are filled with old and outdated books [8].  Reading high-quality, age-appropriate, appealing books from a variety of genres that addressed substantive issues is important to students. Reference [7] explain that for students, the books should have chosen carefully for the following  five characteristics: (1) they exhibited the features of quality children’s literature, (2) they were culturally diverse and reflective of the students who would be reading them, (3) they represented a range of levels of reading difficulty, (4) they featured children solving problems (not adults solving problems for children), and (5) their overall tone was uplifting.
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